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Learning to read can be a very easy one for some students, while 
for others, reading will be one of the most difficult tasks they will 
undertake. Typically, a classroom is made up of students with varying 
strengths and backgrounds, and the teacher will have to orchestrate 
instruction to meet the needs of all. 

The report of the National Reading Panel in 2000 identified 
five key components of reading instruction: phonological awareness, 
phonics, vocabulary, comprehension, and fluency. These components 
are inter-dependent and mastering them all will lead to reading 
success. The foundational skills—phonological awareness and 
decoding skills—are critical for reading success. 

Foundational skills do not, however, function in isolation. As 
students are building foundational skills, they must also attend to 
word meaning and comprehension. Strong instruction in foundational 
skills and consistent connections of these skills to all areas of reading 
is a key to building long-term reading success.

Phonological awareness
Phonological awareness is the ability to hear, identify, and manipulate 
sounds in words. It is an essential skill for emergent readers: children 
must be able to distinguish sounds in words before they can link 
the sound to the letters that represent them. Explicit instruction in 
phonemic awareness improves students’ reading (National Reading 
Panel, 2000). For very young learners with little awareness of the 
sounds they articulate when speaking, Yopp (2000) recommends 
starting with activities that focus on rhyme. Playful poems and 
chants, as well as songs, will naturally engage young learners and 
encourage them to focus on sounds in words.

Sing with Me Phonics Songs  
engage students with rhymes.Nine flamingos, nine flamingos 

Like to dine, 

Right on time. 

Legs of pink and white, 

Fishing for a bite. 

In a line, 

Mighty fine.

Nine FlamingosNine FlamingosNine FlamingosNine FlamingosNine FlamingosNine FlamingosNine FlamingosNine FlamingosNine FlamingosNine FlamingosNine Flamingos

PB MP3 or Song CD 00 Track 00 Tune: TK

42 Song MP3 or Song CD 2 Tracks 21-22 Tune: “Frere Jacques”
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Phonological awareness then continues developing sound 
awareness tasks like isolating and substituting initial, medial, and 
final sounds, as well as segmenting and counting sounds in words. 
These activities, at the phoneme level, are the most predictive of later 
reading success.

Through activities at the phoneme level, children begin to 
recognize the sequence of sounds in a given word. An effective way 
for learners to develop this skill is through Elkonin—or sound—
boxes. Elkonin was a Russian psychologist who devised the practice 
of showing a picture and a series of boxes corresponding to the 
number of sounds in the word the picture represents. The task of the 
learner is to say the word slowly while pushing a chip into each box 
as its corresponding sound is being said. By this method, the learner 
becomes aware quite graphically of the initial, medial, and final sound 
in a word. Eventually, children will be able to segment words without 
the support of the Elkonin boxes.

/s/

/ă/

/t/

Children’s phonemic awareness skills will continue to develop as 
they acquire knowledge of the alphabet. Phonemic awareness begins 
but does not fully develop until children learn to read and spell. It is 
learning the correspondence between sounds and printed letters that 
allows children to develop and automatize the full representation of 
sounds (Goswami, 2006).
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Foundational Skills

Phonics
Explicit and systematic phonics instruction is an essential part of a 
successful classroom reading program (National Reading Panel, 
2000). Phonics instruction teaches students sound-symbol 
correspondence and then teaches to blend sounds to decode words. 
To read, children must learn to map sounds to print. As they learn 
grapheme-phoneme correspondences, children are building an 
alphabetic schemata, or map, into which they fit and store the letter/
sound relations they encounter.

National Geographic 
Reach for Reading includes 
consistent routines for 
phonics. Using these routines, 
children are taught first to 
blend using the sound-by-
sound blending routine; 
additional routines (vowel-
first blending, whole word 
blending) are included for 
children needing additional 
support. Consistent, 
systematic classroom routines 
are provided to help students 
acquire knowledge and 
automaticity in reading and 
spelling words.

Typical English 
texts include a large number of High Frequency Words. These 
are common words that appear very frequently and are often 
phonetically irregular, such as a, are, one, of, and the. Children 
must learn to read these words, as well as write them. To achieve 
this most efficiently, students use a High Frequency Word routine 
and a variety of review and practice games that provide multiple 
opportunities to read as well as write those words.

After learning and practicing phonics skills and High Frequency 
Words in individual words and sentences, children read the Read 
On Your Own Books, which have decodable informational texts 
and stories. Accurate reading of words is only the first step in 
efficient reading. In order to develop automatic recognition of 
words, students must have multiple exposures to words in a variety 
of contexts. Read On Your Own Books have been designed with 
the idea that children can learn content even as they are learning 
to read, debunking the traditional thinking that in kindergarten 
through second grade, students learn to read, and not until third 
grade do they start to read to learn content.

Research shows children love science, and the books in this 
program abound with science stories, illustrated with outstanding 
National Geographic photographs. Children practice new phonics 
skills as they learn all about animal look-alikes, animals huge and 
small, bodies, fins and stripes, and so many other wonders of nature 
and culture. 
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ISSUE In Farsi and Cantonese, there is no long i 
sound.

STRATEGY Write familiar words with i_e and have 
children practice decoding them: like, lime, time, 
line, nine, kite. Use realia, pantomime, and Phonics 
Picture Cards 39, 99, 104, and 123 to promote 
understanding.
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Card 99

Cover up all spellings except i_e on Sound/Spelling Card 34. Then use 
Decoding Routine 1 to connect sound and spelling /ī/i_e and to blend words.

Step 1 Develop Phonological Awareness /ī/i_e

1. Tell children: This word has /ī/ at the beginning. 
These words have /ī/ in the middle.

ice 
slide, price, shine

2. Tell children: I will say a word. Listen for /ī/. If you 
hear it, tug your ear. If you don’t hear it, do not tug 
your ear. (chin and plate do not have the /ī/)

dive, pile, chin, plate, 
slice, knife

Step 2  Introduce the Sound/Spelling

1. Display the picture-only side of Sound/Spelling 
Card 34. Say: ice. Have children repeat.

2. Say: /ī/. Have children repeat. 

3. Turn the card over. Point to the i_e spelling. 
Explain that one way to spell /ī/ is with an i 
followed by a consonant followed by an e. The e 
comes at the end of each word. The e is silent. The 
sound for vowel i is its own name, /ī/.

34
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i_e
_ie
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i_e
_ie

Card 34
ice, /ī/, i_e

4. Give examples of long i words with i_e by 
pointing to long i words in the song on page 42.

nine, like, dine, time, 
white, bite, line, fine

Step 3  Blend Sound-by-Sound

1. Write f. Say /f/ and have children repeat.

2. Add i_e. Remind children that the e is silent and 
the sound for i is its own name. Say /ī/, sweeping 
your hand beneath the spellings. Have children 
blend the sounds with you.

3. Add n between the i and e. Model blending  
the whole word and then have children blend 
with you.

f

fi  e

fine 

4. Write and blend other words with /ī/i_e. nine, bike, smile, 
dime, prize

For Decoding Routine 1, see page BP32.

See Differentiate
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Read On Your Own Books are not simplistic decodable texts. 
They present grade-level science and social studies concepts, topics 
that relate to real life, and texts that are worth reading and are 
interesting to students. Beginning readers read for meaning and 
are then asked to think about their reading. They give opinions, 
hold discussions, ask questions, and answer them. With National 
Geographic photographs, texts can be both decodable and content-
rich.

In third grade and beyond, the Common Core Standards 
indicate that students have acquired most foundational phonological 
awareness, decoding, and spelling skills. In Reach for Reading, Daily 
Spelling and Word Work helps reinforce and build automaticity for 
all learners. Additionally, resources are provided for older learners who 
may need to build any prerequisite skills. An intervention kit, Reach 
into Phonics for grades three through five, provides age-appropriate 
lessons and texts to build foundational reading skills. To help students 
transition from the primary grades to this more rigorous intermediate-
level expectation, additional games and activities are provided in the 
grade three Teacher’s Edition for daily phonics intervention.

Week 1 Daily Spelling & Word Work

Spelling Pretest Day 1

Spelling Test Day 5

CVVC Pattern Day 2   Option 1 CVV Pattern Day 3   Option 1 Use a Dictionary Day 4   Option 1

MATERIALS
index cards, 9 per pair of students • scissors

Teach 
Display the word entertain. Circle the letters ai and pronounce the word. 
Explain: When a and i are together between consonants, the letters make 
the long a sound. 

Prepare 
• Have partners print each ai spelling word on a separate index card, 

leaving spaces between the letters. 
• Have students cut apart their words into separate letters, keeping the 

letters for each word together.

Play a Game
• Have each student mix up the letters for 

one word and exchange them with his or her partner.
• Have each partner unscramble the letters to make a spelling word 

and read the word aloud.
• Ask partners to play until they have unscrambled all the words.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 1 per student • scissors 

Teach 
Display the word betray, circle the letters ay, and pronounce the word. 
Explain: When the letters ay follow a consonant, they make the long a
vowel sound. 

Prepare 
Have each student write ay on his or her index card and the headings ay
and ai on a sheet of paper.

Play a Game 
• Tell students to take turns saying a spelling word 

aloud. Explain that students should hold up the ay 
card if they hear a spelling word in which the long a sound is spelled 
with ay. 

• Then have students write the spelling word on their papers under the 
appropriate heading: ai or ay.

• Have students continue until each of the first 15 spelling words are 
recorded under the correct heading.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 19 per pair of students • one dictionary per student

Prepare 
• Have partners write each spelling word on a card.
• Then have partners find each word in a dictionary and write its 

definition on the back of the card. 

Play a Game  
• Have students place the cards on a desk 

with the definitions visible.
• Have students take turns picking a 

definition, then stating and spelling the 
word that goes with it.

• Explain that if a student states the wrong word or misspells the 
correct word, the card goes back on the desk.

• Have students continue until all cards are taken.

Consult References CC.4.L.2.d

Compose a Dialogue  Day 2  Option 2 Word Play Day 3 Option 2 Oh No! Day 4 Option 2

Write a Dialogue
Invite small groups to write a dialogue using as many spelling words as 
possible. Tell students to underline the spelling words in their dialogue. 
Have groups perform their dialogues for the class.

Bob: (breathless) Yesterday I found a mermaid in the waterway! She’s on display at my house!
Ana: (with disbelief) You have new tricks daily, Bob.
Terence: I remain unconvinced.
Bob: It’s really true! I wouldn’t betray your trust.
Ana: (wondering) It might entertain us to take a look.
Sandra: (entering) She’s not real! I saw Bob tow in a doll with a tail. Everyone knows mermaids  
don’t live in Kansas!

Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words  CC.4.Rfou.3.a

Prepare 
• Divide students into groups of two. 
• Have partners choose two rhyming words from this list: betray, decay, 

display, relay; entertain, remain, sustain, maintain.
• Tell each partner to use the words in a simple rhyme. Provide an 

example:
The snowman and snow woman we can maintain, 
If the cold snowy weather would only remain.

Play a Game
• Have one partner read aloud his or her rhyme while the other partner 

spells each spelling word used in the rhyme.
• Have partners reverse roles. 
• Then have pairs exchange rhymes with another team. 
• Tell each pair to choose one of the other team’s rhymes and replace 

the spelling words with another two rhyming words. (New words do 
not need to be spelling words.) Provide an example:

The snowman and snow woman will surely decay, 
If the sun melts the snow away today.

• Have students read aloud their new rhymes.

Demonstrate Command of Spelling CC.4.L.2

MATERIALS
index cards, 21 • timer

Prepare
• Have students work together to write each spelling word on a card.
• Then have students write “Oh no!” on two cards.

Play a Game
• Tell students to shuffle all the cards, 

including the “Oh no!” cards, and put 
the cards face down in a pile.

• Have students take turns selecting a card and reading it aloud.
• Explain that the speller then spells the word. If the spelling is correct, 

the speller keeps the card. If not, the card goes back in the pile.
• Note that if a student draws the “Oh no!” card, all of the cards he or 

she has gathered go back in the pile.
• Tell students to time themselves. After ten minutes, the player with 

the most cards wins.

Demonstrate Command of Spelling CC.4.L.2
Spell Grade-Appropriate Words CC.4.L.2.d

Watch Out! Day 2   Option 3

Play a Game
Have students write silly sentences to help them understand the Watch-
Out Words. Provide an example: I stub my toe as I tow the toy sub.

Use Frequently Confused Words CC.4.L.1.g

d a i l y
ay

a person who 
betrays another

t-r-a-i-t-o-r

hail Oh no!

Spelling Words 
Use these words and sentences for the weekly Spelling Pretest and Spelling Test.

Words with Long a: ai, ay
1. betray I would never betray my friend’s trust by lying about 

the weather.

2. daily The daily weather forecast helps me decide what to 
wear each day.

3. decay That dead fish began to decay in the hot sun.

4. display The museum will display an exhibit about weather 
patterns in our region.

5. entertain That exciting movie about dangerous lightning 
storms will entertain you and keep your interest.

6. hail During the storm, it began to hail, showering me 
with small balls of ice.

7. maintain It was hard to maintain our footing on the icy road.

8. mermaid I read a book about a mermaid who had the torso of 
a woman and the tail of a fish.

9. praise Forecasters receive a lot of praise when they predict 
the weather accurately.

10. relay Please relay the weather report to the community so 
that everyone knows a storm is coming.

11. remain We must remain inside until the storm passes.

12. sustain Remember to sustain yourself by drinking plenty of 
water on hot, dry days.

13. traitor The traitor lied to the ship’s captain about the 
weather forecast.

14. waterway Is that waterway a natural river or an artificial canal?

15. yesterday Yesterday was rainy, but today is sunny.

Watch-Out Words
16. toe During the flood, my toe got stuck under a heavy 

boulder.

17. tow The rescuers used a rope to tow the boulder away.

18. real Those rescuers were real heroes.

19. really I was really happy to be free from that heavy rock!

OBJECTIVES 
Thematic Connection: Weather

 Spell Words with Long a: ai, ay 

 Use Commonly Misspelled Words Correctly  

SUGGESTED PACING
DAY 1 Pretest

DAY 2–4 Daily Practice Options

DAY 5 Test

T213k Unit 4  = one student  = two students  = three or more students

Daily

Language 

Arts

Long a: ai, ay

CVVC Pattern Day 2   Option 1 CVV Pattern Day 3   Option 1 Use a Dictionary Day 4   Option 1

MATERIALS
index cards, 9 per pair of students • scissors

Teach 
Display the word entertain. Circle the letters ai and pronounce the word. 
Explain: When a and i are together between consonants, the letters make 
the long a sound. 

Prepare 
• Have partners print each ai spelling word on a separate index card, 

leaving spaces between the letters. 
• Have students cut apart their words into separate letters, keeping the 

letters for each word together.

Play a Game
• Have each student mix up the letters for 

one word and exchange them with his or her partner.
• Have each partner unscramble the letters to make a spelling word 

and read the word aloud.
• Ask partners to play until they have unscrambled all the words.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 1 per student • scissors 

Teach 
Display the word betray, circle the letters ay, and pronounce the word. 
Explain: When the letters ay follow a consonant, they make the long a
vowel sound. 

Prepare 
Have each student write ay on his or her index card and the headings ay
and ai on a sheet of paper.

Play a Game 
• Tell students to take turns saying a spelling word 

aloud. Explain that students should hold up the ay 
card if they hear a spelling word in which the long a sound is spelled 
with ay. 

• Then have students write the spelling word on their papers under the 
appropriate heading: ai or ay.

• Have students continue until each of the first 15 spelling words are 
recorded under the correct heading.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 19 per pair of students • one dictionary per student

Prepare 
• Have partners write each spelling word on a card.
• Then have partners find each word in a dictionary and write its 

definition on the back of the card. 

Play a Game  
• Have students place the cards on a desk 

with the definitions visible.
• Have students take turns picking a 

definition, then stating and spelling the 
word that goes with it.

• Explain that if a student states the wrong word or misspells the 
correct word, the card goes back on the desk.

• Have students continue until all cards are taken.

Consult References CC.4.L.2.d

Compose a Dialogue  Day 2  Option 2 Word Play Day 3 Option 2 Oh No! Day 4 Option 2

Write a Dialogue
Invite small groups to write a dialogue using as many spelling words as 
possible. Tell students to underline the spelling words in their dialogue. 
Have groups perform their dialogues for the class.

Bob: (breathless) Yesterday I found a mermaid in the waterway! She’s on display at my house!
Ana: (with disbelief) You have new tricks daily, Bob.
Terence: I remain unconvinced.
Bob: It’s really true! I wouldn’t betray your trust.
Ana: (wondering) It might entertain us to take a look.
Sandra: (entering) She’s not real! I saw Bob tow in a doll with a tail. Everyone knows mermaids  
don’t live in Kansas!

Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words  CC.4.Rfou.3.a

Prepare 
• Divide students into groups of two. 
• Have partners choose two rhyming words from this list: betray, decay, 

display, relay; entertain, remain, sustain, maintain.
• Tell each partner to use the words in a simple rhyme. Provide an 

example:
The snowman and snow woman we can maintain, 
If the cold snowy weather would only remain.

Play a Game
• Have one partner read aloud his or her rhyme while the other partner 

spells each spelling word used in the rhyme.
• Have partners reverse roles. 
• Then have pairs exchange rhymes with another team. 
• Tell each pair to choose one of the other team’s rhymes and replace 

the spelling words with another two rhyming words. (New words do 
not need to be spelling words.) Provide an example:

The snowman and snow woman will surely decay, 
If the sun melts the snow away today.

• Have students read aloud their new rhymes.

Demonstrate Command of Spelling CC.4.L.2

MATERIALS
index cards, 21 • timer

Prepare
• Have students work together to write each spelling word on a card.
• Then have students write “Oh no!” on two cards.

Play a Game
• Tell students to shuffle all the cards, 

including the “Oh no!” cards, and put 
the cards face down in a pile.

• Have students take turns selecting a card and reading it aloud.
• Explain that the speller then spells the word. If the spelling is correct, 

the speller keeps the card. If not, the card goes back in the pile.
• Note that if a student draws the “Oh no!” card, all of the cards he or 

she has gathered go back in the pile.
• Tell students to time themselves. After ten minutes, the player with 

the most cards wins.

Demonstrate Command of Spelling CC.4.L.2
Spell Grade-Appropriate Words CC.4.L.2.d

Watch Out! Day 2   Option 3

Play a Game
Have students write silly sentences to help them understand the Watch-
Out Words. Provide an example: I stub my toe as I tow the toy sub.

Use Frequently Confused Words CC.4.L.1.g

d a i l y
ay

a person who 
betrays another

t-r-a-i-t-o-r

hail Oh no!
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Tell students to take turns saying a spelling word 
aloud. Explain that students should hold up the ay 
card if they hear a spelling word in which the long a sound is spelled 

Then have students write the spelling word on their papers under the 
appropriate heading: ai or ai or ai ay.ay.ay
Have students continue until each of the first 15 spelling words are 
recorded under the correct heading.

Apply Phonics and Word Analysis Skills Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

• Have students take turns picking a 
definition, then stating and spelling the 
word that goes with it.

• Explain that if a student states the wrong word or misspells the 
correct word, the card goes back on the desk.

• Have students continue until all cards are taken.

Consult References CC.4.L.2.d

Day 3 Option 2 Oh No! Day 4 Option 2

Divide students into groups of two. 
Have partners choose two rhyming words from this list: betray, decay, 
display, relay; entertain, remain, sustain, maintain.
Tell each partner to use the words in a simple rhyme. Provide an 

The snowman and snow woman we can maintain, 
If the cold snowy weather would only remain.

Have one partner read aloud his or her rhyme while the other partner 
spells each spelling word used in the rhyme.
Have partners reverse roles. 
Then have pairs exchange rhymes with another team. 
Tell each pair to choose one of the other team’s rhymes and replace 
the spelling words with another two rhyming words. (New words do 
not need to be spelling words.) Provide an example:

The snowman and snow woman will surely decay, decay, decay
If the sun melts the snow away today.

Have students read aloud their new rhymes.

Demonstrate Command of Spelling CC.4.L.2

MATERIALS
index cards, 21 • timer

Prepare
• Have students work together to write each spelling word on a card.
• Then have students write “Oh no!” on two cards.

Play a Game
• Tell students to shuffle all the cards, 

including the “Oh no!” cards, and put 
the cards face down in a pile.

• Have students take turns selecting a card and reading it aloud.
• Explain that the speller then spells the word. If the spelling is correct, 

the speller keeps the card. If not, the card goes back in the pile.
• Note that if a student draws the “Oh no!” card, all of the cards he or 

she has gathered go back in the pile.
• Tell students to time themselves. After ten minutes, the player with 

the most cards wins.

Demonstrate Command of Spelling Demonstrate Command of Spelling CC.4.L.2
Spell Grade-Appropriate Words CC.4.L.2.d

ay
betrays another

hail Oh no!
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Fluency and comprehension
All children should learn to read accurately and without effort. Fluent 
reading, the ability to read with speed, accuracy, and prosody, is 
essential to reading comprehension. Students’ oral reading provides 
insight into their fluency. If they are still developing decoding skills, 
their reading will be labored as they sound out words, and their 
reading of text may resemble reading a list of unrelated words—
reading in a monotone. 

If students pause appropriately, use correct phrasing, or change 
their intonation and expression in response to the text, they may not 
need fluency practice. Furthermore, we can usually assume that they 
understand what they are reading. Their response to the text is a 
reflection of their processing of the text as they read. These students 
may not need additional fluency practice. However, to be sure, assess 
students’ oral reading fluency to ensure they are meeting grade-level 
benchmarks. Oral reading assessments focus on accuracy, rate, and 
comprehension to reinforce the importance of reading to understand, 
rather than simply calling out words.
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Oral Reading Assessment  Unit 1 

Sam has a hat on, and Tam has a hat  

on. The hat that Sam has is nice. I like his  

hat. The hat that Tam has is nice. I like  

her hat, too. 

I am Matt, and I want a little hat. I have  

to have a hat! I find paper and I find tape.  

I find a mat and I find scissors.

Sam has his hat on. Tam has her hat  

on. I have my hat on, too! My hat is nice.  

I like my little paper hat!
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A1.4

Sam has a hat on, and Tam has a hat  

on. The hat that Sam has is nice. I like his  

hat. The hat that Tam has is nice. I like  

I am Matt, and I want a little hat. I have  

to have a hat! I find paper and I find tape.  

I find a mat and I find scissors.

Sam has his hat on. Tam has her hat  

on. I have my hat on, too! My hat is nice.  

A1.4

Sam has a hat on, and Tam has a hat  

on. The hat that Sam has is nice. I like his  

hat. The hat that Tam has is nice. I like  

I am Matt, and I want a little hat. I have  

to have a hat! I find paper and I find tape.  

I find a mat and I find scissors.

Sam has his hat on. Tam has her hat  

on. I have my hat on, too! My hat is nice.  

Name   Date  
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Sam has a hat on, and Tam has a hat 

on. The hat that Sam has is nice. I like his  

hat. The hat that Tam has is nice. I like  

her hat, too. 

I am Matt, and I want a little hat. I have  

to have a hat! I find paper and I find tape.  

I find a mat and I find scissors.

Sam has his hat on. Tam has her hat  

on. I have my hat on, too! My hat is nice.  

I like my little paper hat!

Miscue Observations
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Oral Reading Assessment  Unit 1 
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Oral Reading Assessment  Unit 1 

Oral Reading Assessment Wrap-up
•	 Ask	the	child	about	his	or	her	reading.	You	can	prompt	the	child	with	 
questions	such	as:

  Did you have any problems reading this passage?  
 If	yes:	What problems did you have? 
 What did you do when you didn’t know a word?

•	 Share	the	positive	things	you	noticed	about	the	child’s	reading,	for	 
example:

  I noticed that you read with a lot of expression. 
 Your reading is getting smoother. You don’t stop as often as you used to.

•	 Make	suggestions	about	what	improvements	are	needed,	for	example:

  Try to read more smoothly without stopping between words. 

•	 If	you	asked	the	child	to	retell	the	story,	make	notes	about	what	the	child	
needs	to	improve,	e.g.,	distinguish	the	main	idea	from	details,	or	present	 
events	in	the	proper	sequence.

Retelling Rubric

Circle  
Score

4    3    2    1

4
Child	provides	an	accurate	and	complete	retelling	of	the	passage	that	includes	the	main	idea	and	
supporting	details	presented	in	a	logical	order.

3 Child’s	retelling	is	accurate	and	coherent	but	some	elements	and	supporting	details	may	be	missing.

2
Child	provides	some	details	from	the	passage,	but	the	retelling	does	not	demonstrate	understanding	of	the	
main	idea	and	lacks	coherence.	Or,	child	may	identify	the	topic	without	any	elaboration.

1 Child	is	not	able	to	retell	the	passage	or	retells	it	inaccurately.		

Observations	and	Notes:
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Oral reading assessments include resources for measuring accuracy, 
rate, and comprehension.

Reach for Reading has high-interest books at various reading levels 
to ensure that students have numerous opportunities to read text at 
their independent levels. Additionally, there are several activities every 
week that focus on building fluency in addition to activities that build 
decoding skills, language, and automaticity for students that also 
need that support. Consistent fluency practice routines and practice 
passages provide support for building fluency and comprehension. 
The Comprehension Coach is an interactive software resource 
that provides a risk-free and private individualized opportunity 
for repeated reading. Literature selections from the anthology and 
Read On Your Own decodable books are included in the program. 
Students can read silently or listen to a model of the selection being 
read fluently. They can also record and listen to their own reading 
of the selection. After reading a section, the software automatically 
calculates and graphs their reading rate in words correct per minute 

(WCPM). This frequent and individualized opportunity for repeated 
readings helps students build fluency in a risk-free environment. The 
inclusion of rich texts and comprehension questions supports the 
connection between smooth reading and understanding. 

Speech recognition technology is built into the online Comprehension 
Coach so individual students can record multiple readings and track 
improvement in their words correct per minute (WCPM).

Conclusion
It is important to see the five components of reading instruction as 
being interdependent, and that mastering them will lead to reading 
success. Through poems and chants, students are naturally engaged, 
focus on sounds in words, and learn that words are made up of 
a sequence of sounds and that you can manipulate those sounds. 
Through explicit phonics instruction and multiple exposures to words 
in a variety of contexts, students learn to read accurately and without 
effort. Students are given engaging, content-rich text to help them 
continue to learn to read by reading for information. Fluent reading 
is essential to reading comprehension, and providing reading material 
that is worth reading and high interest to students will ensure that 
they read for meaning and think about what they are reading. 

For research citations see page R27.
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