
Our classrooms are very diverse across a range of variables: 
income, culture, first language background, learning styles, and 
more. Children enter our classrooms with different early literacy 
backgrounds—strengths and weaknesses in reading and writing, 
varied personal experiences that could be activated as prior 
knowledge, ranges of vocabulary knowledge, Roman or other 
alphabetic/graphic systems, and perspectives on print. Even with 
similar backgrounds, students learn to read at different rates.

Nonetheless, all students have the potential to be effective readers, 
writers, and thinkers. They need more than basic skills instruction 
to reach their potential, however. They benefit from meaningful, 
generative activities that ask them to analyze and apply what they 
are learning, make connections and compare ideas, solve problems, 
and create new products. The call for college and career readiness 
standards now being instantiated in many state standards and for 
deeper learning (Alliance for Excellent Education, 2011) demonstrate 
that many educators are ready to shift away from rote learning and 
standardized testing of facts to promote instruction that can lead 
students to be successful in school and beyond.

While the thought of high school graduation may be far from the 
average first or third grader’s mind, these thoughts should be front 
and center in their teachers’ minds. We want all students to start on 
the path to postsecondary learning and we want to give them critical 
tools to move forward. Unfortunately, many students from lower 
income or language minority families are not in classrooms that 
focus on challenging, creative learning (Au, 2006; Snow, Griffin & 
Burns, 2005; Edwards, McMillon & Turner, 2010). Sadly, research 
has shown that these classrooms often focus on basic skills instruction 
with decontextualized worksheets and memorization drills. If these 
students start to struggle with reading, they receive more of the same, 
perhaps with more intensity. This is not a winning solution.

Reach for Reading has been designed to break this cycle. It 
provides rich, robust instruction for all students with relevant and 
engaging literature that gives students satisfaction when they reach 
the conclusion of a story, article, or poem. Moreover, the series has 
connected reading instruction to the content areas—giving students 
tools to access the content and fostering higher-level reading skills 
across all subjects encountered during the school day. 

Differentiated instruction is the underpinning of all lesson 
activities. As we discuss below, whether the class is working on 
vocabulary, post reading responses, unit projects, or another task, 
Reach for Reading gives teachers multiple approaches for delivering 
new knowledge to the students and for enticing the students to 
practice and apply that knowledge.

Content-based reading
How will Reach for Reading move students along the pathway to 
reading success? The move begins with content-based units centered 
around a Big Question that connect to science or social studies. These 
are not questions with simple, factual answers, but questions that 
require both facts and analysis. Students can think about questions 
the way one might in the real world, a college course, or a workplace. 
The Big Question thread is pulled through the unit. Reach for Reading 
holds fast to the thematic plan and addresses grade-level content 
standards in addition to foundational skills development, grade-level 
reading, and language arts standards.

Oral language
Big Questions are written to promote academic talk among students, 
giving them an opportunity to consider the topic from their personal 
perspectives and read the selections. But if we want to generate more 
productive talk in classrooms, we also have to ensure students have 
the skills and knowledge to participate in academic discussions 
(Fisher, Frey & Rothenberg, 2008). 

To facilitate academic talk, Reach for Reading involves students 
in a range of vocabulary development activities focusing on subject-
specific words and general academic words which have been carefully 
selected to convey conceptual knowledge. Lessons incorporate many 
opportunities for students to learn and practice using the words 
through discussions, sketches, brief writing tasks, role plays, and 
hands-on activities. Technology supports learning with resources 
including online photographs, video clips, and a student’s own 
personal vocabulary notebook.
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Differentiation

Linking discussion with reading and writing strengthens all skills. 
Reach for Reading systematically taps all language domains for student 
activities. For instance, oral language practice is not just fluency work. 
We know that competent readers can talk about what they have read, 
make predictions as to what will happen next in a story, and express 
an opinion about a character or action. Yet to do so orally, they must 
have structure for their utterances.

Many students have rich oral 
language backgrounds, but they may not 
have developed the academic language 
proficiencies that advance literacy and 
content learning in schools. So students will 
benefit from Reach for Reading’s academic 
language frames. According to the purpose  
of their statements, students learn how to 
start a sentence or how to organize their 
thoughts effectively. Teachers can help students make statements 
with increasing levels of sophistication, too, so their oral language 
development grows. Plus, these academic language frames help with 
reading and writing. Structures students use orally they learn to 
recognize in print and employ in writing.  
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 = A good place to ask questions

Description

The Little Lake and the Ocean
The little lake has lots of water. Miles away, there 

is a problem at the ocean. Its water level is falling. One 
day, it gets hot at the lake. The heat makes drops of 
water  change . They turn into gas called water vapor. 

Then warm air starts to carry the vapor. It  rises  
high up in the sky. When the warm air meets cold air, 
it forms a cloud. Winds  carry  the cloud to the sea. The 
cloud  absorbs  more water from the air. It grows heavy 
with water droplets. What will the cloud do with all those 
droplets? It starts to rain! That is how the little lake 
brings water to the ocean.

Read Lupe’s description. Read the sample 
question. Then use Language Frames to tell 
a partner your questions.

Language Frames

 I wonder  .

  I read  . 
So  .

  Now I wonder 
 .

Sample Question
“I wonder what’s going 
to happen to the lake. 
I read that it gets hot. 
So water turns to vapor.
Now I wonder where 
the vapor will go.”
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Authentic literature libraries and anthology 
selections
While the Big Question can whet the students’ appetite for reading, 
good literature seals the deal. Reach for Reading includes Caldecott 
and Newbury winners as well as National Geographic exclusive 
articles and interviews with scientists and explorers. The rich 
multicultural selections and the assortment of genres entice the 
students. When they have something in front of them that they want 
to read, they are motivated to learn how to read well. And Reach for 
Reading’s leveled libraries will help ensure that students have access 
to high-interest fiction and nonfiction texts at their appropriate 
reading levels. Pre-reading supports, such as video clips from National 
Geographic and summaries of the selections in multiple languages, 
coupled with the vocabulary development work, set the stage for 
reading success.

If students struggle with comprehension, differentiation is 
available, particularly with 
flexible reading groups that can 
accommodate varied reading 
levels, English language 
proficiency, and genre 
preferences. Some of the 
supports built into Reach for 
Reading include specialized 
collections of leveled readers. 
One set has thematically linked 
books for each unit at different reading levels. Another set has 
content-related readers for independent reading and fluency work. 
Young learners can partner read with Read with Me Big Books. For 
students who are working on decoding, Read On Your Own 
decodable texts are also included.

Thematic Connection
Weather

on level 640L

PATHFINDER EDITION

Lexile: 640L  |  GR: R

Content Connection: Hurricanes

Science Vocabulary  
Use Wordwise on page 7 to introduce new words:

data    eye    eye wall

Have students add new words to My Vocabulary Notebook.

Build Comprehension  
After reading, use the Concept Check on page 12. Remind 
students to use details and examples to support each answer.
1. Main Idea Why is a hurricane dangerous? (A hurricane is the 

most powerful storm on Earth. Because of its strong winds, it 
can blow down houses, buildings, and trees. A hurricane can 
also cause whole cities flood. People can get hurt or killed 
during a hurricane.)

2. Details Why do Hurricane Hunters fly into storms? (They fly 
into storms to collect data about storms, such as wind speed 
and air temperature. They also find out if the storm will hit land 
so that they can warn people and help keep them safe.) 

3. Explain How do warnings keep people safe? (When people 
hear the warnings, most leave their homes to go to a safe place 
away from the storm.)

4. Comprehend Visual Information Describe the eye of  
a hurricane. (Possible response: The eye, or center, is calm since 
there is no wind there. The eye can be about 15 miles wide.) 

5. Evaluate Would you like to be a Hurricane Hunter? (Possible 
response: Yes) Why or why not? (Possible response: Flying 
would be exciting and I would feel good knowing that I was 
helping people stay safe.)

Science Vocabulary  
Use Wordwise on page 7 to introduce new words:

dropsonde    eye    eye wall 

Have students add new words to My Vocabulary Notebook.

Build Comprehension  
After reading, use the Concept Check on page 12. Remind 
students to use details and examples to support each answer.
1. Main Idea Why is a hurricane dangerous? (It is the most 

powerful storm on Earth. Its strong winds can blow down 
houses, buildings, and trees. A hurricane can also cause whole 
cities to flood. People can get hurt or killed during one.)

2. Comprehend Visual Information How is a hurricane’s 
eye wall different from its eye? (The eye wall is the wall of 
clouds that surrounds the eye, or center, of the hurricane. 
Usually, the eye wall has the strongest winds, but in the eye, 
there is no wind. It is totally calm.)

3. Explain What is a dropsonde? (It is a piece of weather 
equipment that looks like a cylinder.) Why is it useful to 
hurricane hunters? (They toss it into a storm so that it 
can gather data such as the storm’s wind speed and air 
temperature. The dropsonde radios data back to the plane.)

4. Make Inferences Why is a hurricane hunter’s work 
important? (They can warn people about storms and save lives.) 

5. Details How was New Orleans affected by Hurricanes Lili  and 
Katrina? (Lili hit the city but no one was injured. Katrina flooded 
80 percent of the city and stranded more than 50,000 people.)

Check & Reteach
objeCtive: Comprehend Visual Information

Have partners take turns using the diagram on pages 8–9 to explain why the eye wall has the highest winds. (wind blows toward the  storm’s 
center) Have them explain how the information adds to their understanding. (It helps understand how a hurricane forms.)
For students who cannot comprehend visual information, reteach with the map on pages 6–7. Remind students that the text says that hurricanes 
form over the ocean (page 5). Say: The map tells where hurricanes develop most often. What information on the diagram tells you where they form? 
Have students look at the light blue areas and read the caption to tell where hurricanes form. (They form above warm ocean water between 
Asia and Australia; between North and South America; and on the east side of Africa.) Have students explain how this information adds to their 
understanding. (It tells me where ocean waters are warm enough to form hurricanes.)

below level 450L

PIONEER EDITION

Lexile: 450L  |  GR: P

Content Connection: Hurricanes

Week 1 | Day 1 SG5
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Week 1 Teaching Resources
Science Articles

Hurricane Hunters by Beth Geiger

Summary Hurricane Hunters explores the 
work of scientists who fly into hurricanes to 
study them. It also explains how hurricanes 
form and describes the destruction they can 
cause. In “Hurricane Hunters,” students meet 
Captain Chad Gibson. He flies his plane directly 
into hurricanes to gather data. When he 
collected data about Hurricane Lili in 2002, he 
was able to warn people to leave New Orleans 
before the storm hit. “A Mighty Wind” tells 
why hurricanes, the largest storms on Earth, 
are hard to study. A diagram shows the parts of 
a hurricane, including its eye and the eye wall, a ring of clouds around 
the eye. The winds in the eye wall can reach 350 miles per hour. “Katrina 
Hits” recounts the story of Hurricane Katrina in 2005. It describes the 
devastation it caused, particularly in New Orleans.

Activate Prior Knowledge Display the front cover, pointing 
out that it shows a hurricane, or big storm. Ask: What happens during 
a hurricane? (Possible responses: heavy wind; floods; houses are 
destroyed; trees fall) 

Build Background Explain that hurricanes are the most dangerous 
storms on Earth. A hurricane’s winds can reach over 155 miles an hour. 
Display the chart “Scaling Hurricanes” on page 8. Explain how to use the 
rows and columns to find information. Ask students to use information 
from the chart to describe the different categories of hurricanes. 

pRogRam ResouRces

PRINT ONLY

Hurricane Hunters, Pioneer Edition

Hurricane Hunters, Pathfinder Edition

TECHNOLOGY ONLY

My Vocabulary Notebook

Interactive Whiteboard Lesson–Tornadoes

common coRe sTandaRds
Reading
Interpret Information Presented Visually CC.4.Rinf.7

Read and Comprehend Informational Text CC.4.Rinf.10

Language
Acquire and Use Domain-Specific Words CC.4.L.6

objecTives 
Thematic Connection: Weather
 Read and Comprehend Informational Text

 Comprehend Visual Information

Comprehend Visual Information  
Explain: Often scientific texts present information in a visual way to 
explain key points in the text and to add information. Such visual 
information may appear in a diagram or map. Point out that good 
readers know how to interpret visual information presented  
in texts.

Read aloud the following text from page 6 of the Pioneer 
Edition of Hurricane Hunters as students listen.

Flying into Lili
[Hurricane Lili] was headed for 
the United States. How strong was 
it? Where would it hit land? The 
Hurricane Hunters had to find out.

Text from Pioneer Edition

Then, think aloud to model how to comprehend visual 
information. In the text, the author says that the storm was 
heading toward the United States. I will use the information in the 
map “Where Do Hurricanes Form” to help me understand why 
people have to find out exactly where the storm will hit land:  
•	 Each white swirl with a blue dot stands for a hurricane. 
•	 The red arrows show the paths most hurricanes follow.
•	 A hurricane over the Atlantic can hit land both in the southern 

United States and along the East Coast of North America.

The information in the map helps me understand that the storm 
can take different paths and therefore can hit in different places .

Have students practice comprehending visual information by 
explaining the paths of a hurricane off the West Coast of the U.S. (It 
can hit land midway up the West Coast of the U. S. or it can go out 
to sea.) Have students tell how this information adds to what they 
know about hurricanes. (Possible response: it tells me there is only 
one area on the West Coast where a hurricane usually hits land.) 

Mini Lesson

SG4 Unit 4 
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Week 1 Teaching Resources
Nonfiction

below level 690L

Wind
by Nash Kramer

Content Connection: 
Wind 

Expository Nonfiction  |  Pages: 32  |  Lexile: 690L  |  GR: Q

pRogRam ResouRces

print & technology  technology only 

Practice Master SG4.1, page SG28

Practice Master SG4.2, page SG29

Practice Master SG4.4, page SG31

Practice Master SG4.7, page SG34

Digital Library: Wind

suggesTed pacing

DAY 2  Introduce and read pages 1–17

DAY 3  Read pages 18–32 and discuss

DAY 4  Reteach or conduct intervention

DAY 5  Connect across texts

Summary Wind is a powerful force of nature. It can blow large 
amounts of soil from one place to another. It can even change the 
shape of the Earth by wearing away rock and land. These changes 
can happen over a long period of time, or they can happen very 
suddenly. Sometimes the wind can cause serious problems. During 
the 1930s, for example, winds blew away the dusty soil of the Great 
Plains during a prolonged drought, creating a huge “Dust Bowl.” 
Today, scientists try to help people understand how the wind works 
so that they can minimize the damage it causes. 

Activate Prior Knowledge Ask: What do you know about 
the wind? (Possible responses: The wind changes all the time. 
Sometimes it is soft and breezy. Sometimes it is really strong.)

Build Background Use photos and video clips from the 
Digital Library to introduce the wind and some of its powerful 
effects.

Story Words Use Practice Master SG4.1 to extend vocabulary.

affected, page 17 damage, page 14 inspect, page 23

occur, page 10 suffer, page 23

pRogRam ResouRces

print & technology  technology only 

Practice Master SG4.1, page SG28

Practice Master SG4.2, page SG29

Practice Master SG4.3, page SG30

Practice Master SG4.7, page SG34

Digital Library: Weather

suggesTed pacing

DAY 2 Introduce and read pages 1–19

DAY 3 Read pages 20–32 and discuss

DAY 4 Reteach or conduct intervention

DAY 5 Connect across texts

Summary People have looked to the sky for thousands of 
years, wondering why and how the weather changes. In ancient 
times, people invented myths to account for those changes. 
Scientists now know that the air is made up of particles, and 
that those particles are subject to change according to certain 
principles. Warm air rises, for example, because it is lighter than 
cool air. It can mix with water vapor in the troposphere to create 
clouds, rainfall, and snow. Satellites high in the atmosphere gather 
information about weather patterns so that meteorologists can 
predict what the weather will be in the future.

Activate Prior Knowledge Ask: What is the weather like 
today? What do you think it will be like tomorrow?

Build Background Show Digital Library photos and video 
clips of weather, such as hail, wind, tornadoes, and hurricanes. 
Explain that weather changes when heat, water, and air combine in 
different ways.

Story Words Use Practice Master SG4.1 to extend vocabulary.

data, page 13 particle, page 7 quality, page 7

vibrate, page 17 violent, page 16

objecTives 
Thematic Connection: Weather 
 Read and Comprehend Informational Text

 Ask Questions to Comprehend Text

 Explain Text Structure: Cause and Effect

below level 580L

Introduction to Weather
by Pamela Bliss

Content Connection: 
Weather Conditions 

Expository Nonfiction  |  Pages: 32  |  Lexile: 580L  |  GR:S

SG6 Unit 4
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Thematic Connection
Weather

above level 860L

Hurricanes
by Josie Green

Content Connection: 
Hurricanes

Expository Nonfiction  |  Pages: 32  |  Lexile: 860L  |  GR: S

on level 800L

Tornadoes
by Josie Green

Content Connection: 
Tornadoes

Expository Nonfiction  |  Pages: 32  |  Lexile: 800L  |  GR: S

program resources

print & technology  technology only 

Practice Master SG4.1, page SG28

Practice Master SG4.2, page SG29

Practice Master SG4.5, page SG32

Practice Master SG4.7, page SG34

Digital Library: Tornado

suggested pacing

DAY 2 Introduce and read pages 1–17

DAY 3 Read pages 18–32 

DAY 4 Reread and discuss

DAY 5 Connect across texts

Summary Tornadoes begin when a cold front meets a warm 
updraft, which begins to swirl and spin. By the time the spinning 
funnel of wind touches land, it has become a tornado. Tornadoes 
occur in many parts of the world, including the “Tornado Alley” 
region in the United States, which has witnessed some of the most 
devastating tornadoes. Although scientists have learned more 
over the years, their ability to predict tornadoes is still limited, and 
people usually don’t have much notice.

Activate Prior Knowledge Ask: What good and bad things 
come from the wind?

Build Background Display the photos and video clips of 
tornadoes from the Digital Library. Explain that tornados “spin” at 
an average rate of about 30 miles per hour and usually last only two 
or three minutes.

Story Words Use Practice Master SG4.1 to extend vocabulary.

affect, page 17 occur, page 7 recover, page 7

severe, page 4 violent, page 6

program resources

print & technology  technology only 

Practice Master SG4.1, page SG28

Practice Master SG4.2, page SG29

Practice Master SG4.6, page SG33

Practice Master SG4.7, page SG34

Digital Library: Hurricane

suggested pacing

DAY 2 Introduce and read pages 1–17

DAY 3 Read pages 18–32 

DAY 4 Reread and discuss

DAY 5 Connect across texts

Summary A hurricane is a powerful storm that takes shape 
over tropical waters. Cold fronts near land create areas of low 
pressure, pulling in warm, humid air that causes wind to gain 
strength and turn into a full-fledged hurricane. Once it touches 
land, a hurricane can wreak deadly havoc. In the summer of 1992, 
Hurricane Andrew was one of the most destructive hurricanes in 
United States history, killing 26 people and causing 25 billion dollars 
worth of damage.

Prior Knowledge Ask: Which is stronger—people or nature? 
Have students turn and talk with a partner, supporting their 
opinions with reasons and examples.

Build Background Display the photo of a hurricane from the 
Digital Library, explaining that in the U.S., hurricanes usually form 
in the Gulf of Mexico, Caribbean, and Atlantic Ocean.

Story Words Use Practice Master SG4.1 to extend vocabulary.

analyze, page 14 mass, page 10 occur, page 21

progress, page 16 transform, page 12

common core standards

Reading
Read and Comprehend Informational Text CC.4.Rinf.2

Describe Text Structure CC.4.Rinf.5

Summarize CC.4.Rinf.2

Writing
Write Over Shorter Time for Specific Tasks CC.4.W.10

Speaking and Listening
Draw on Preparation to Explore Ideas CC.4.SL.1.a

Language and Vocabulary
Acquire and Use Academic Words CC.4.L.6

Week 1 | Days 2–5 SG7
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Geography

Unit 3 | Skills at a Glance T143f

Introduce Unit 3
BUILD BACKGROUND VIDEO    INTRODUCE THE BIG QUESTION

WHOLE GROUP TIME SMALL GROUP 
READING TIME

LEARNING 
STATION TIME

ASSESSMENT 
& RETEACHINGSpeaking and Listening Language and Vocabulary Reading Writing

Week 1 Give and Follow Directions

Express Ideas Clearly
  Daily Spelling and Word Work: Words 
with Long e, i, and o and Commonly 
Misspelled Words

  Daily Grammar: Plural Nouns and Words 
that Signal Nouns

  Social Studies Vocabulary 
 country    continent    equator    globe  

  hemisphere    inhabitant    map 
  Academic Vocabulary  
 border    figurative language  
 imagine    range    suggest    theme   
 transport    visualize  

 Read and Comprehend a Fictional Tale

  Visualize

  Determine Theme

  Fluency: Practice Intonation, Accuracy, 
and Rate

Power Writing

Write About Theme

Write About Visualizing

Write About Setting

Write with Figurative Language

Write About “How I Learned Geography”

 
Daily Writing Skills: Signal Words

Writing Project: Write a TK

   The Great Wall of China 

  Sitti’s Secrets

  Miss Rumphius

  Everest: The Climb, Part 1

  The Cay, Part 1

Speaking and Listening 
 Classroom Map; Describe a Setting

Language and Vocabulary 
  Games; My Vocabulary Notebook

Writing 
  My Special Place; Write a Description

Cross-Curricular 
  Find Your Way; Research People  

and Places

Reading and Intervention 
  Comprehension Coach; Author Study; 

Phonics; ESL Instruction

  Reading Comprehension Test

  Reading Strategy Assessment

  Oral Reading Assessment

  Vocabulary Test

  Spelling Test

  Writing, Revising, and Editing Test

  Writing Rubric

Week 2 Read Poetry Aloud

Relate Readings to the Big Question
  Daily Spelling and Word Work:  
Multisyllabic Words and Commonly 
Misspelled Words

  Daily Grammar: Demonstrative Adjectives 
and Plural Nouns

  Word Origins

 Read and Comprehend a Free Verse Poem

  Visualize

  Explain Figurative Language 
Read and Comprehend a Poem  
and a Story

   Identify Structural Elements of Poetry

 Compare Themes 
  Fluency: Practice Expression, Accuracy, 
and Rate

Power Writing

Write with Figurative Language

Write a Response

Write to Reinforce Grammar

Write a Poem

Write About Theme

 
Daily Writing Skills: TK

Writing Project: Write a TK

   Passport to Wonder 

  The Cave Explorers

  The Flying Doctor

  Everest: The Climb, Part 2

  The Cay, Part 2

Speaking and Listening 
  TK; TK

Language and Vocabulary 
  Games; My Vocabulary Notebook

Writing 
  Figurative Language; TK

Cross-Curricular 
  Natural Features Map; Study a Place

Reading and Intervention 
  TK; Author Study; Phonics; ESL Instruction

  Reading Comprehension Test

  Reading Strategy Assessment

  Oral Reading Assessment

  Vocabulary Test

  Spelling Test

  Writing, Revising, and Editing Test

  Writing Rubric

Week 3 Describe Places

Discuss Landforms
  Daily Spelling and Word Work: Words 
with VCe Pattern and Commonly 
Misspelled Words

  Daily Grammar: Collective Nouns

  Social Studies Vocabulary 
 canyon    elevation    landform    ocean   
 plain    plateau    valley 

  Academic Vocabulary 
 feature    locate    outline    physical   
 region    surface 

  Read and Comprehend a Social 
Studies Article

  Visualize

  Identify Main Ideas and Details

  Fluency: Practice Intonation, Accuracy, 
and Rate

Power Writing

Write About Main Ideas and Details

Write About Visualizing

Write About Graphics and Diagrams

Write a Description

Write About “Extreme Places”

 
Daily Writing Skills: TK

Research Project: Evaluate Sources

   Animals of Denali 

  Coober Pedy, Australia

  Egypt

  England: The Land

  South America: Geography  
and Environments

Speaking and Listening 
  Explore Extremes; TK

Language and Vocabulary 
  Games; My Vocabulary Notebook

Writing 
  Go to Extremes; TK

Cross-Curricular 
  Extreme Environments; TK

Reading and Intervention 
  Comprehension Coach; Author Study; 

Phonics; ESL Instruction

  Reading Comprehension Test

  Reading Strategy Assessment

  Oral Reading Assessment

  Vocabulary Test

  Spelling Test

  Writing, Revising, and Editing Test

  Writing Rubric

Week 4 Explain with Details and Examples

Relate Readings to the Big Question
  Daily Spelling and Word Work:  
Plurals with -s, -es and Commonly 
Misspelled Words

  Daily Grammar: Common and Proper 
Nouns and Irregular Plural Nouns

  Compound Words 

  Read and Comprehend a Profile

  Visualize

  Interpret Visuals

  Fluency: Practice Intonation, Accuracy, 
and Rate

 Read and Comprehend Magazine Articles 
  Explain with Details and Examples

Power Writing

Create a Graphic

Write a Response

Write to Reinforce Grammar

Write to Explain an Article

Write a Summary

 
Daily Writing Skills: TK

Writing Project: Write a Research Report

   Climbing to Success 

  Race to the Pole

  To the Top: Climbing the World’s 
Highest Mountain

  Matthew Henson

  The Boy Who Conquered Everest:  
The Jordan Romero Story

Speaking and Listening 
  TK; TK

Language and Vocabulary 
  Games; My Vocabulary Notebook

Writing 
  Place to Place; TK

Cross-Curricular 
  Create a Relief Map; My Place, Your Place

Reading and Intervention 
  TK; TK; Phonics; ESL Instruction

  Unit Reading Comprehension Test

  Reading Strategy Assessment

  Oral Reading Assessment

  Vocabulary Test

  Spelling Test

  Unit Writing, Revising, and Editing Test

  Writing Rubric

Unit 3 Wrap-Up ANSWER THE BIG QUESTION     UNIT PROJECTS

Comprehension Coach

How I LearnedGeography
by Uri Shulevitz
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eEdition

In Other Words 
dusted sprinkled

spanked and palmed flattened

 Before You Move On
1. Visualize What would you see and hear in 

this kitchen?
2. Poetry How can you tell that this poem is 

written in free verse? Give examples from 
the poem. 

Tortillas Like Africa
by Gary Soto   illustrations by Joel Nakamura

When Isaac and I squeezed dough over a mixing bowl, 

When we dusted the cutting board with flour,  

When we spanked and palmed our balls of dough,  

When we said, “Here goes,” 

And began rolling out tortillas, 

We giggled because ours came out not round, like Mama’s, 

But in the shapes of faraway lands.

Connect Across Texts Read this poem 

about how two boys  imagine  and 

create the shapes of different  countries .

Genre Free verse is poetry that does 

not have a regular pattern of rhythm and 

usually does not rhyme.

169
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eEdition Interactive
Whiteboard

Comprehension Coach

NATIONAL
GEOGRAPHIC

by Beth Geiger

Extreme 
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eEdition

NATIONAL
GEOGRAPHIC

EXCLUSIVE

Connect Across Texts Would you like to visit amazing places? 

Find out about a person who photographs amazing places.

Genre A profile briefly describes a person. It tells what the 

person does and cares about.

 Before You Move On 
1. Make Connections Picture the place 

where Jimmy Chin grew up. Now picture 
the mountains. Which do you prefer? Why?

2. Analyze How did a trip to Glacier National 
Park change Chin? How do you know?

In Other Words
flatlands  plains 

fell in love with began to like

my passions the things I liked the most

Photographing the 

World 
 by KRISTIN COZORT

GROWING UP in the flatlands of southern 

Minnesota, Jimmy Chin dreamed of places with  

high, snowy mountains and tall rock towers.

He was 12 when he first fell in love with the outdoors. 

Chin explains that after a family trip to Glacier National 

Park, “I was changed forever. Spending time in the 

mountains and rock climbing became my passions.”

Jimmy Chin
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Explicit, systematic instruction and assessment
Furthermore, the building blocks for reading, phonemic awareness 
and phonics, are present in the grade-level books. In the primary 
grades students experience daily lessons on these elements. In the 
upper grades for the small percentage of students who still need 
help decoding or for the recent immigrant students new to English, 
a supplementary kit, Reach into Phonics, is available. At any grade, 
online phonics games can supplement the regular instruction. 
Teachers have flexibility in choosing the amount of support to provide 
students based on their needs. 

Week 1 Daily Spelling & Word Work

Spelling Pretest Day 1

Spelling Test Day 5

CVVC Pattern Day 2   Option 1 CVV Pattern Day 3   Option 1 Use a Dictionary Day 4   Option 1

MATERIALS
index cards, 9 per pair of students • scissors

Teach 
Display the word entertain. Circle the letters ai and pronounce the word. 
Explain: When a and i are together between consonants, the letters make 
the long a sound. 

Prepare 
• Have partners print each ai spelling word on a separate index card, 

leaving spaces between the letters. 
• Have students cut apart their words into separate letters, keeping the 

letters for each word together.

Play a Game
• Have each student mix up the letters for 

one word and exchange them with his or her partner.
• Have each partner unscramble the letters to make a spelling word 

and read the word aloud.
• Ask partners to play until they have unscrambled all the words.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 1 per student • scissors 

Teach 
Display the word betray, circle the letters ay, and pronounce the word. 
Explain: When the letters ay follow a consonant, they make the long a
vowel sound. 

Prepare 
Have each student write ay on his or her index card and the headings ay
and ai on a sheet of paper.

Play a Game 
• Tell students to take turns saying a spelling word 

aloud. Explain that students should hold up the ay 
card if they hear a spelling word in which the long a sound is spelled 
with ay. 

• Then have students write the spelling word on their papers under the 
appropriate heading: ai or ay.

• Have students continue until each of the first 15 spelling words are 
recorded under the correct heading.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 19 per pair of students • one dictionary per student

Prepare 
• Have partners write each spelling word on a card.
• Then have partners find each word in a dictionary and write its 

definition on the back of the card. 

Play a Game  
• Have students place the cards on a desk 

with the definitions visible.
• Have students take turns picking a 

definition, then stating and spelling the 
word that goes with it.

• Explain that if a student states the wrong word or misspells the 
correct word, the card goes back on the desk.

• Have students continue until all cards are taken.

Consult References CC.4.L.2.d

Compose a Dialogue  Day 2  Option 2 Word Play Day 3 Option 2 Oh No! Day 4 Option 2

Write a Dialogue
Invite small groups to write a dialogue using as many spelling words as 
possible. Tell students to underline the spelling words in their dialogue. 
Have groups perform their dialogues for the class.

Bob: (breathless) Yesterday I found a mermaid in the waterway! She’s on display at my house!
Ana: (with disbelief) You have new tricks daily, Bob.
Terence: I remain unconvinced.
Bob: It’s really true! I wouldn’t betray your trust.
Ana: (wondering) It might entertain us to take a look.
Sandra: (entering) She’s not real! I saw Bob tow in a doll with a tail. Everyone knows mermaids  
don’t live in Kansas!

Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words  CC.4.Rfou.3.a

Prepare 
• Divide students into groups of two. 
• Have partners choose two rhyming words from this list: betray, decay, 

display, relay; entertain, remain, sustain, maintain.
• Tell each partner to use the words in a simple rhyme. Provide an 

example:
The snowman and snow woman we can maintain, 
If the cold snowy weather would only remain.

Play a Game
• Have one partner read aloud his or her rhyme while the other partner 

spells each spelling word used in the rhyme.
• Have partners reverse roles. 
• Then have pairs exchange rhymes with another team. 
• Tell each pair to choose one of the other team’s rhymes and replace 

the spelling words with another two rhyming words. (New words do 
not need to be spelling words.) Provide an example:

The snowman and snow woman will surely decay, 
If the sun melts the snow away today.

• Have students read aloud their new rhymes.

Demonstrate Command of Spelling CC.4.L.2

MATERIALS
index cards, 21 • timer

Prepare
• Have students work together to write each spelling word on a card.
• Then have students write “Oh no!” on two cards.

Play a Game
• Tell students to shuffle all the cards, 

including the “Oh no!” cards, and put 
the cards face down in a pile.

• Have students take turns selecting a card and reading it aloud.
• Explain that the speller then spells the word. If the spelling is correct, 

the speller keeps the card. If not, the card goes back in the pile.
• Note that if a student draws the “Oh no!” card, all of the cards he or 

she has gathered go back in the pile.
• Tell students to time themselves. After ten minutes, the player with 

the most cards wins.

Demonstrate Command of Spelling CC.4.L.2
Spell Grade-Appropriate Words CC.4.L.2.d

Watch Out! Day 2   Option 3

Play a Game
Have students write silly sentences to help them understand the Watch-
Out Words. Provide an example: I stub my toe as I tow the toy sub.

Use Frequently Confused Words CC.4.L.1.g

d a i l y
ay

a person who 
betrays another

t-r-a-i-t-o-r

hail Oh no!

Spelling Words 
Use these words and sentences for the weekly Spelling Pretest and Spelling Test.

Words with Long a: ai, ay
1. betray I would never betray my friend’s trust by lying about 

the weather.

2. daily The daily weather forecast helps me decide what to 
wear each day.

3. decay That dead fish began to decay in the hot sun.

4. display The museum will display an exhibit about weather 
patterns in our region.

5. entertain That exciting movie about dangerous lightning 
storms will entertain you and keep your interest.

6. hail During the storm, it began to hail, showering me 
with small balls of ice.

7. maintain It was hard to maintain our footing on the icy road.

8. mermaid I read a book about a mermaid who had the torso of 
a woman and the tail of a fish.

9. praise Forecasters receive a lot of praise when they predict 
the weather accurately.

10. relay Please relay the weather report to the community so 
that everyone knows a storm is coming.

11. remain We must remain inside until the storm passes.

12. sustain Remember to sustain yourself by drinking plenty of 
water on hot, dry days.

13. traitor The traitor lied to the ship’s captain about the 
weather forecast.

14. waterway Is that waterway a natural river or an artificial canal?

15. yesterday Yesterday was rainy, but today is sunny.

Watch-Out Words
16. toe During the flood, my toe got stuck under a heavy 

boulder.

17. tow The rescuers used a rope to tow the boulder away.

18. real Those rescuers were real heroes.

19. really I was really happy to be free from that heavy rock!

OBJECTIVES 
Thematic Connection: Weather

 Spell Words with Long a: ai, ay 

 Use Commonly Misspelled Words Correctly  

SUGGESTED PACING
DAY 1 Pretest

DAY 2–4 Daily Practice Options

DAY 5 Test

T213k Unit 4  = one student  = two students  = three or more students

Daily

Language 

Arts

Long a: ai, ay

CVVC Pattern Day 2   Option 1 CVV Pattern Day 3   Option 1 Use a Dictionary Day 4   Option 1

MATERIALS
index cards, 9 per pair of students • scissors

Teach 
Display the word entertain. Circle the letters ai and pronounce the word. 
Explain: When a and i are together between consonants, the letters make 
the long a sound. 

Prepare 
• Have partners print each ai spelling word on a separate index card, 

leaving spaces between the letters. 
• Have students cut apart their words into separate letters, keeping the 

letters for each word together.

Play a Game
• Have each student mix up the letters for 

one word and exchange them with his or her partner.
• Have each partner unscramble the letters to make a spelling word 

and read the word aloud.
• Ask partners to play until they have unscrambled all the words.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 1 per student • scissors 

Teach 
Display the word betray, circle the letters ay, and pronounce the word. 
Explain: When the letters ay follow a consonant, they make the long a
vowel sound. 

Prepare 
Have each student write ay on his or her index card and the headings ay
and ai on a sheet of paper.

Play a Game 
• Tell students to take turns saying a spelling word 

aloud. Explain that students should hold up the ay 
card if they hear a spelling word in which the long a sound is spelled 
with ay. 

• Then have students write the spelling word on their papers under the 
appropriate heading: ai or ay.

• Have students continue until each of the first 15 spelling words are 
recorded under the correct heading.

Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

MATERIALS
index cards, 19 per pair of students • one dictionary per student

Prepare 
• Have partners write each spelling word on a card.
• Then have partners find each word in a dictionary and write its 

definition on the back of the card. 

Play a Game  
• Have students place the cards on a desk 

with the definitions visible.
• Have students take turns picking a 

definition, then stating and spelling the 
word that goes with it.

• Explain that if a student states the wrong word or misspells the 
correct word, the card goes back on the desk.

• Have students continue until all cards are taken.

Consult References CC.4.L.2.d

Compose a Dialogue  Day 2  Option 2 Word Play Day 3 Option 2 Oh No! Day 4 Option 2

Write a Dialogue
Invite small groups to write a dialogue using as many spelling words as 
possible. Tell students to underline the spelling words in their dialogue. 
Have groups perform their dialogues for the class.

Bob: (breathless) Yesterday I found a mermaid in the waterway! She’s on display at my house!
Ana: (with disbelief) You have new tricks daily, Bob.
Terence: I remain unconvinced.
Bob: It’s really true! I wouldn’t betray your trust.
Ana: (wondering) It might entertain us to take a look.
Sandra: (entering) She’s not real! I saw Bob tow in a doll with a tail. Everyone knows mermaids  
don’t live in Kansas!

Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words  CC.4.Rfou.3.a

Prepare 
• Divide students into groups of two. 
• Have partners choose two rhyming words from this list: betray, decay, 

display, relay; entertain, remain, sustain, maintain.
• Tell each partner to use the words in a simple rhyme. Provide an 

example:
The snowman and snow woman we can maintain, 
If the cold snowy weather would only remain.

Play a Game
• Have one partner read aloud his or her rhyme while the other partner 

spells each spelling word used in the rhyme.
• Have partners reverse roles. 
• Then have pairs exchange rhymes with another team. 
• Tell each pair to choose one of the other team’s rhymes and replace 

the spelling words with another two rhyming words. (New words do 
not need to be spelling words.) Provide an example:

The snowman and snow woman will surely decay, 
If the sun melts the snow away today.

• Have students read aloud their new rhymes.

Demonstrate Command of Spelling CC.4.L.2

MATERIALS
index cards, 21 • timer

Prepare
• Have students work together to write each spelling word on a card.
• Then have students write “Oh no!” on two cards.

Play a Game
• Tell students to shuffle all the cards, 

including the “Oh no!” cards, and put 
the cards face down in a pile.

• Have students take turns selecting a card and reading it aloud.
• Explain that the speller then spells the word. If the spelling is correct, 

the speller keeps the card. If not, the card goes back in the pile.
• Note that if a student draws the “Oh no!” card, all of the cards he or 

she has gathered go back in the pile.
• Tell students to time themselves. After ten minutes, the player with 

the most cards wins.

Demonstrate Command of Spelling CC.4.L.2
Spell Grade-Appropriate Words CC.4.L.2.d

Watch Out! Day 2   Option 3

Play a Game
Have students write silly sentences to help them understand the Watch-
Out Words. Provide an example: I stub my toe as I tow the toy sub.

Use Frequently Confused Words CC.4.L.1.g

d a i l y
ay

a person who 
betrays another

t-r-a-i-t-o-r

hail Oh no!

Week 1 | Daily Spelling and Word Work T213l

Tell students to take turns saying a spelling word 
aloud. Explain that students should hold up the ay 
card if they hear a spelling word in which the long a sound is spelled 

Then have students write the spelling word on their papers under the 
appropriate heading: ai or ai or ai ay.ay.ay
Have students continue until each of the first 15 spelling words are 
recorded under the correct heading.

Apply Phonics and Word Analysis Skills Apply Phonics and Word Analysis Skills CC.4.Rfou.3
Use Letter-Sound Correspondences, Syllabication Patterns, Use Letter-Sound Correspondences, Syllabication Patterns, 
 and Morphology to Read Multisyllabic Words CC.4.Rfou.3.a

• Have students take turns picking a 
definition, then stating and spelling the 
word that goes with it.

• Explain that if a student states the wrong word or misspells the 
correct word, the card goes back on the desk.

• Have students continue until all cards are taken.

Consult References CC.4.L.2.d

Day 3 Option 2 Oh No! Day 4 Option 2

Divide students into groups of two. 
Have partners choose two rhyming words from this list: betray, decay, 
display, relay; entertain, remain, sustain, maintain.
Tell each partner to use the words in a simple rhyme. Provide an 

The snowman and snow woman we can maintain, 
If the cold snowy weather would only remain.

Have one partner read aloud his or her rhyme while the other partner 
spells each spelling word used in the rhyme.
Have partners reverse roles. 
Then have pairs exchange rhymes with another team. 
Tell each pair to choose one of the other team’s rhymes and replace 
the spelling words with another two rhyming words. (New words do 
not need to be spelling words.) Provide an example:

The snowman and snow woman will surely decay, decay, decay
If the sun melts the snow away today.

Have students read aloud their new rhymes.

Demonstrate Command of Spelling CC.4.L.2

MATERIALS
index cards, 21 • timer

Prepare
• Have students work together to write each spelling word on a card.
• Then have students write “Oh no!” on two cards.

Play a Game
• Tell students to shuffle all the cards, 

including the “Oh no!” cards, and put 
the cards face down in a pile.

• Have students take turns selecting a card and reading it aloud.
• Explain that the speller then spells the word. If the spelling is correct, 

the speller keeps the card. If not, the card goes back in the pile.
• Note that if a student draws the “Oh no!” card, all of the cards he or 

she has gathered go back in the pile.
• Tell students to time themselves. After ten minutes, the player with 

the most cards wins.

Demonstrate Command of Spelling Demonstrate Command of Spelling CC.4.L.2
Spell Grade-Appropriate Words CC.4.L.2.d

ay
betrays another

hail Oh no!

Week 1 | Daily Spelling and Word Work T213l

Explicit instruction in reading comprehension strategies, another 
critical piece of the reading puzzle, is also present throughout the 
units. With step-by-step instructions and practice with a portion of 
the selection to be read, students experience a consistent introduction 
to each strategy. These strategies are the 
focus of the comprehension checks while 
they read texts at their level and the 
post-reading activities that link the topics 
to the Big Question. 

Reach for Reading offers teachers and 
students multiple ways of demonstrating 
understanding. Students respond to 
reading through writing activities designed 
for their reading and language proficiency 
levels. Reach for Reading’s informal 
assessment tools, including running 
records and comprehension strategy 
checklists, help teachers to monitor 
students’ progress and tailor instruction 
to meet their needs on a daily basis, while 
unit tests and projects allow teachers to 
gauge their learning over time.

  = TesTed skill  = TesTed skill

T233a Unit 4

Week 1 Assessment & ReteachingWeek 1
Assess Reteach and Practice
objectives AssessMeNts RepoRts ResoURces AND RoUtiNes

Foundational Skills
Phonological Awareness

 delete initial sounds 

 delete Final sounds

Phonics

 decode Words with long a

 decode Words with Contractions

High Frequency Words

 Read High Frequency Words 

Spelling
 spell Words with long a 

 spell Words with Contractions 

 spell High Frequency Words

Fluency
 intonation 

 Accuracy and Rate

Foundational  
Skills Test  
A4.5–A4.6

Spelling Pretest/
Spelling Test  
see page T199k 

Foundational Skills, Spelling, Fluency
ReteAcH  
Phonological Awareness Routine, page BP36 

Phonics/Decoding & Spelling Routines, page BP36 

High Frequency Word Routines, page BP37 

Fluency Routines, page BP40

ADDitioNAL pRActice  
Phonics Games  NGReach.com  

Word Builder  NGReach.com  

Activities for Daily Practice, page BP38

Oral Reading 
Assessment  
A4.1–A4.4

Use these passages 

throughout Unit 4. 

Work with below 

level readers this 

week.

pRiNt & oNLiNe
Report Forms for Teacher to Complete

Student Profile: Foundational skills A4.7

Student Profile: Weekly and Unit Assessment A4.56

Class Profile: Weekly and Unit Assessment A4.58

Student Profile: strengths and Needs summary A4.59

Student Profile: Oral Reading Assessment 

 Progress Tracker ONliNe ONlY

Reading
 Identify Plot

 determine importance

Reading 
Comprehension  
Test  
A4.8–A4.10

Reading 
Strategy  
Assessment  
lR4.5–lR4.6

Reading 
ReteAcH 
Plot: Reteaching Master RT4.1 

Determine Importance: Reteaching Master RT4.2

ADDitioNAL pRActice 
Leveled Books, pages lR4–lR12 

Comprehension Coach  NGReach.com

Vocabulary
 Use science Vocabulary 

 Use Academic Vocabulary 

Grammar and Writing 
 subject Pronouns Test 

 Write a sentence

Vocabulary Test  
A4.11–A4.14

Grammar and 
Writing Test   
A4.15–A4.16

Writing Rubric  
A4.60

oNLiNe oNLY
Automated Reports

Student Profile: Weekly and Unit Assessment

Class Profile: Weekly and Unit Assessment

Standards Summary Report

Vocabulary, Grammar and Writing 
ReteAcH 
Subject Pronouns: Reteaching Master RT4.3   

Interactive Writing Routine page BP58

ADDitioNAL pRActice 
More Grammar Practice RT4.4   

Assessment & Reteaching

© National Geographic Learning, a part of Cengage Learning, Inc.

Grade 1 Assessment A4.60 Unit 4 | Growing and Changing

Writing Rubric
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Name   Date   

Book Title   Pages   

Reading Strategy Assessment  Unit 4 

Grade 1 Assessment LR4.5 Unit 4 | Growing and Changing

Check the reading strategies the child used and ask the questions that follow about how the child used 
the strategy. Use the rubric to help you determine how well the child used the strategy. Circle the child’s 
score.

Ask:  What did you do while you were reading? 
Were there any parts of the book that confused you or were hard to follow? 
What did you do to understand better? 
How did it work? 

Reading Strategies

Plan

4  3  2  1

Monitor

4  3  2  1

Ask Questions

4  3  2  1

• Show me what you did before you 
started reading the book.

• What did you predict that the book 
might be about?

• When you were reading, did you stop 
and think about any parts?

• Show me what you do when that 
happens.

• How did this help you understand?

• What questions did you have when you 
were reading? 

• What answers did you find to the 
questions?

• Show me where/how you found the 
answer.

4

Consistently previews and articulates 
a purpose for reading. Makes a 
prediction before and during reading. 
Confirms predictions.

Consistently identifies when 
comprehension breaks down, and 
can clarify text independently and 
successfully.

Asks questions to understand and 
expand comprehension, and easily 
demonstrates how to answer the 
questions. Can ask a variety of 
questions.

3

Often previews, but may not articulate 
a purpose for reading. Makes a 
prediction before reading but not 
during reading. 

Monitors comprehension, but cannot 
always clarify.

Asks questions and shows how to find 
the answers by citing text/images. 

2

Sometimes previews, but does not have 
a purpose for reading. May predict, but 
prediction is not appropriate.

Can monitor comprehension, but does 
not attempt to solve comprehension 
problems.

Asks questions, but does not attempt 
to find answers in the text/images, or 
answers are inaccurate.

1

Does not preview. Does not set a 
purpose or predict. 

Is not aware of comprehension 
difficulties. 

Does not ask questions.

NOTES;

LW: GLOBAL for the RSA pages, extend 
the Date WOL to the end, so it matches 
the Pages WOL

LW Prod:  Please fix folio should be LR 4.5
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Name   Date   

Book Title   Pages   

Reading Strategy Assessment  Unit 4 

Grade 1 Assessment LR4.6 Unit 4 | Growing and Changing

Reading Strategies

Determine 
Importance 
(Unit Focus) 

4  3  2  1

Make Connections

4  3  2  1

Make Inferences

4  3  2  1

Visualize

4  3  2  1

• What is an important idea of 
this book?

• Tell me why you think that is 
an important idea.

• Did you read anything in the 
book that reminded you of 
something in your life? Show 
me what that was.  

• Did you read anything that 
reminded you of some other 
book you read? Show me 
what that was. 

• Did you read anything you 
already knew about in the 
world around you? Tell me 
about that. 

• What did you figure out 
about this book on your own?

• Were there clues, or details, 
in the book that helped you 
figure this out? 

• What did you already know 
about those clues and how 
did they help you make this 
inference?

• What did you imagine when 
you read this book?

• What pictures did you see in 
your mind as you read?

• How did visualizing help you 
understand the book?

4

Uses many parts of the text 
(pictures, title, words) to 
accurately identify important 
ideas. Makes some attempt 
to explain importance.

Makes all types of 
connections, and can 
explain how the connections 
increase comprehension. 

Uses specific parts of the text 
and background knowledge 
to make accurate inferences. 

Describes multi-sensory 
mental images that are 
elaborated from existing 
text or pictures. Can explain 
how visualizing helped them 
understand the text.

3

Identifies some important 
ideas, but cannot explain 
how they were identified.

Makes some connections, 
but cannot explain how this 
helps understanding.

Sometimes makes accurate 
inferences. Often relies 
too much on text or 
own experience to make 
inferences. 

Describes some sensory 
images based on the text, 
or gives descriptions of the 
pictures.  

2

Identifies both important 
ideas and unimportant 
details.

Makes a weak connection, 
but cannot relate the 
connection clearly to the 
text.

Makes attempts, but the 
inference is inaccurate or 
unsubstantiated by the text. 

Describes some simple 
images directly related 
to text or a picture. May 
describe inappropriate 
images not related to what 
the author is trying to 
convey. 

1

Does not identify  
important ideas.

Does not make a connection 
with the text. 

Does not attempt to make 
inferences.

Does not describe images 
related to the text.

NOTES:

LW: We have added a line to Col. 1 here 
to show this unit's focus skill. In order not 
to have overmatter, I have shortened 
the bottom row on this and the previous 
page.  Please check that the bottom rows 
are the same (shortened) height

LW Prod:  Please fix folio should be LR 4.6
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Grade 1 Assessment A4.1 Unit 4 | Growing and Changing

NOTES:

LW: Please check that the header is to 
spec here.  Header should be 28/30 
VAG Rounded Bold.

Oral Reading Assessment  Unit 4 

 Mother, father, and baby skunk needed 

a place to rest. They wanted shade. They 

walked to a cave by a lake. Just inside the 

cave was a lump. It was a snake! 

 “We can’t sleep here. This isn’t a safe 

place,” said mother skunk. “It’s getting  

late. We must find a spot to sleep.”

 “Don’t go yet,” father skunk said. “I 

think the snake is tame. Let’s talk to him 

and find out.”

 The snake left the cave. He grinned 

and said, “Hi, my name is Jake. I am very 

tame. That’s my cave. You can see it’s very 

safe. Let me take you there.” 

 Together, they went in. Mother skunk 

felt good. “This is a safe place. We can 

sleep here.”

A4p1-4_96397_OR.indd   1 10/24/11   3:01 PM
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Grade 1 Assessment A4.2 Unit 4 | Growing and Changing

Oral Reading Assessment  Unit 4 

6

14
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32
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61
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73

80

90

99

105

111

120

122

Mother, father, and baby skunk needed 

a place to rest. They wanted shade. They 

walked to a cave by a lake. Just inside the 

cave was a lump. It was a snake! 

“We can’t sleep here. This isn’t a safe 

place,” said mother skunk. “It’s getting 

late. We must find a spot to sleep.”

“Don’t go yet,” father skunk said. “I 

think the snake is tame. Let’s talk to him 

and find out.”

The snake left the cave. He grinned 

and said, “Hi, my name is Jake. I am very 

tame. That’s my cave. You can see it’s very 

safe. Let me take you there.” 

Together, they went in. Mother skunk 

felt good. “This is a safe place. We can 

sleep here.”

Miscue Observations
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 /6

Name   Date  

Foundational Skills Test  Unit 4, Week 1 

1  A  cake 

B  crack

C  candy

2  A  plan

B  plant

C  plane 

3
 

A  snack

B  snake

C  snatch

4
 

A  red

B  raft

C  rake 

5
 

A  didn’t 

B  don’t

C  did

6  A  cart

B  can’t 

C  couldn’t
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Oral Reading Assessment  Unit 4 
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 = one child  = two children  = three or more children = one child  = two children  = three or more children

Phonological Awareness 

Foundational Skills Test  Unit 4, Week 1 

Administer this part of the test individually with each child. Record responses on a copy of the  
Student Profile on page A4.7.

Tested Skill Assessment Routine Items

Delete Initial Sounds Say a word and an initial sound to 
take away. Have the student say the 
new word.

1   crate (rate)

2   trip (rip)

3   plane (lane)

4   bend (end)

Delete Final Sounds Say a word and a final sound to take 
away. Have the student say the new 
word.

5   grape (gray)

6   time (tie)

7   make (may)

8   bead (be)

Week 1

 new

 play

 sleep

 carry

 because

 don’t

Decoding 
• Long a

• Contractions

The Decoding Test on page A4.6 is multiple-
choice and may be administered to a group 
of children. Give each child a copy of the test. 
Record each child’s responses on a copy of 
the Student Profile on page A4.7.

Say:  Listen to this word:  .  
Choose the word:  .

1   cake

2   plane

3   snake

4   rake

5   didn’t

6   can’t

High Frequency Words  
Make a copy of this page so you can cut out the  
list of High Frequency Words. Have the child read 
the list of words out loud to you. Record the child’s 
responses on a copy of the Student Profile on  
page A4.7.

Phonological Awareness 

© National Geographic Learning, a part of Cengage Learning, Inc.

Grade 1 Assessment A4.5 Unit 4 | Growing and Changing

NOTE:

LW: For Week 1  High Frequency Words, 

please run all 6 words in 1 column in the 
middle of that box.  For an example of 
this, see Week 2 words in G1U4 Week 2 
Foundational Skills.
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Grammar and Writing Test  Unit 4, Week 1 

Directions: Choose the answer that  
completes the sentence correctly.

1
 This is my bag.  is new.

A  It 

B  He

C  She

2
 Jill and I are best friends. 

 play together.

A  We 

B  You

C  They

3
 My cat is big.  hold my cat. 

A  She

B  It

C  I 

A4p15-16_96397_W1GW.indd   15 25/10/11   12:00 AM
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Vocabulary Test  Unit 4, Week 1 

Directions: Choose the answer that  
completes the sentence correctly.

1  This is . 

A  a baby

B  a family

C  an adult 

2  This is . 

A  an egg 

B  a bird

C  a dollar

3  This is a . 

A  baby 

B  home

C  tadpole

A4p11-14_96397_W1VT.indd   11 25/10/11   12:00 AM

Week 1 Daily spelling & Word Work

Sort Words Day 2   Option 1 Guess the Word Day 3   Option 1 Illustrate a Word Day 4   Option 1

pRoGRAM ResoURces
Word Cards: Practice Master PM4.6 

MAteRiALs
scissors

prepare 
• Assign a “mystery word” from the spelling list to each pair of children.
• Have partners work together to create four clues to help other 

children identify the word. 
• Have partners use the sentence frames below to create a set of clues 

that get more and more specific. 

Guess the Word
Clue 1: Our word has  syllables.
Clue 2: Our word has  letters.
Clue 3: Our word has these vowels:  
Clue 4: Our word fi ts in this sentence: 

play a Game 
• Play in small groups. Have each pair present their clues, one at a time 

to their groups.
• After hearing each clue, have the rest of the group write words that 

match the clues.
• After the next clue, have children cross off words that do not match 

the new clue.
• When a child has the answer, she or he calls it out.
As soon as the correct word has been called, repeat the game with a 
new pair. Continue until all the “mystery words” have been identified.

Spell Words with Contractions  CC.1.L.2.d
Spell Words with Long a  CC.1.L.2.d
Spell High Frequency Words CC.1.L.2.d

MAteRiALs
drawing paper • crayons or markers

prepare 
Have pairs cut out the Long a Word 
Cards and sort them into rhyming 
words (-ake, -ane, -ame, -ate).

play a Game 
• One child mixes some of the 

words up while the other isn’t 
looking.

• The partner then tries to find all of 
the misplaced words and re-sort 
them as quickly as possible.

extend the activity by having 
children write two more words that 
rhyme with words they have sorted, 
adding them to the correct word 
family sorted piles.

Decode Words with Long a  CC.1.Rfou.3
Demonstrate Command of English Spelling CC.1.L.1
Spell Words with Long a  CC.1.L.2.d
Spell New Words Phonetically CC.1.L.2.e

 Use visuals 
• Have each child choose a spelling word to illustrate. 
• Have partners exchange drawings. 
• each child then adds a sentence to label the picture, underlining the 

spelling word.
• display pictures in the room. 
extend the activity by having children draw a picture about two 
spelling words and use both words in a caption.  

The bears sleep because it’s night.

Demonstrate Command of English Spelling CC.1.L.1
Spell Words with Contractions  CC.1.L.2.d
Spell Words with Long a  CC.1.L.2.d
Spell High Frequency Words CC.1.L.2.d

Alphabetize Day 2   Option 2 Build Words Online Day 3   Option 2 Hunt for Words Day 4   Option 2

pRoGRAM ResoURces
High Frequency Word Cards: 
Practice Master PM4.7 

MAteRiALs
scissors

prepare 
Have pairs access Word Builder and NGReach.com.

play a Game 
• Have one child build a question and the other child build a sentence 

that answers that question. 
• encourage them to use at least one word with long a or a contraction 

and one High Frequency Word in each question and answer.

NGReach.com  Word Builder

show clear workmat help

TILE TRAYA-G H-M N-R S-Z

a b c d e f g h i j k
l m n o p q r s t u
v w x y z . , ! ? ‘

A a/

at

book

both

boy

call

show clear workmat help

TILE TRAYA-G H-M N-R S-Z

a b c d e f g h i j k
l m n o p q r s t u
v w x y z . , ! ? ‘

A a/

at

book

both

boy

call

Can you skate?

No, I can’t skate.

Demonstrate Command of English Spelling CC.1.L.1
Spell Words with Contractions  CC.1.L.2.d
Spell Words with Long a  CC.1.L.2.d
Spell High Frequency Words CC.1.L.2.d

pRoGRAM ResoURces
Sound/Spelling Card 35 with 
sticky notes covering ai_ and _ay

High Frequency Word Cards: 
Practice Master PM4.7

MAteRiALs
books, magazines

prepare 
Have each group  cut out one set of 
High Frequency Word Cards. Note 
that the words in the first column 
are review.

play a Game 
• The group turns cards face down. 
• At a signal, the group turns over 

the cards and arranges them in 
alphabetical order. 

• Assign a point for each correctly 
alphabetized word.

• Have the next group remix the 
cards for another round.

Spell High Frequency Words CC.1.L.2.d

prepare 
display the Sound/Spelling Card and High Frequency Word Cards.

play a Game 
• Have teams hunt for long a and high frequency words in their books 

and posted in the classroom.
• Have teams read the words they found aloud. The team with the 

most words wins. 

Decode Words with Long a  CC.1.Rfou.3
Demonstrate Command of English Spelling CC.1.L.1
Spell Words with Long a  CC.1.L.2.d
Spell High Frequency Words CC.1.L.2.d

NGReach.com  Practice Master PM4.6

For use with TE p. T199k Unit 4 | Growing and ChangingPM4.6
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 Spelling & Word Work 

Long a Word Cards
snake cane game gate 

crate bake came same

flame cake date late

tame wake rake mate

lane lake fame rate

mane flake frame plate

pane take plane make

NGReach.com  Practice Master PM4.7

For use with TE p. T199k Unit 4 | Growing and ChangingPM4.7
© National Geographic learning, a part of Cengage learning, inc.

 Spelling & Word Work 

High Frequency Word Cards

go because

great carry

one don’t

saw new

want play

would sleep

Spelling Test Day 5

Spelling Pretest Day 1

objectives 
Thematic Connection: Growing and Changing

  Spell Words with Long a

 Spell Words with Contractions

 Spell High Frequency Words  

sUGGesteD pAciNG
DAY 1 Pretest

DAY 2–4 Daily Practice Options

DAY 5 Test   

Spelling Words 
Use these words and sentences for the weekly spelling Pretest and spelling Test.

Long a Words
1. plane The plane landed in the water.

2. snake Is that a snake in the water?

Contractions
3. isn’t That isn’t a snake.

4. that’s That’s a stick!

High Frequency Words
5. because I was scared because I thought I saw a snake.

6. carry Do mother bears carry their cubs?

7. don’t I don’t know.

8. new The mother bear found a new cave.

9. play Bear cubs like to play in the sun.

10. sleep The bears sleep in the cave.

More Words
Use these words and sentences for additional Pretest and Test items.

1. cave Some bats live in the cave, too.

2. lake Some bats live near the lake.

3. late Bats come out late at night.

4. can’t Bats can’t see well.

5. tame Bats are not tame.

6. they’re They’re wild animals.

T199k Unit 4  = one child  = two children  = three or more children

Name   Date  

© National Geographic Learning, a part of Cengage Learning, Inc.

Grade 1 Assessment A4.8 Unit 4 | Growing and Changing 

Reading Comprehension Test  Unit 4, Week 1 

Directions: Read the story. Then answer 
the questions about the story.

Hetty Grows Up

 Hetty is a tiny kitten. She cannot 

see or walk. Her mother carries Hetty 

and feeds her milk.

 Hetty sleeps a lot. She eats and 

grows. Hetty plays with toys. Her fur is 

soft and thick.

 Hetty grows and changes. She still 

loves to play, but now Hetty also likes to 

hunt. She hunts for a mouse. Watch out, 

mouse!
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NGReach.com

Week 1 | Assessment & Reteaching T233b

NGReach.com

Assess Reteach and Practice
objectives AssessMeNts RepoRts ResoURces AND RoUtiNes

Foundational Skills
Phonological Awareness

 Delete Initial Sounds 

 Delete Final Sounds

Phonics

 Decode Words with Long a

 Decode Words with Contractions

High Frequency Words

 Read High Frequency Words 

Spelling
 Spell Words with Long a 

 Spell Words with Contractions 

 Spell High Frequency Words

Fluency
 Intonation 

 Accuracy and Rate

Foundational  
Skills Test  
A4.5–A4.6

Spelling Pretest/
Spelling Test  
See page T199K 

Foundational Skills, Spelling, Fluency
ReteAcH  
Phonological Awareness Routine, page BP36 

Phonics/Decoding & Spelling Routines, page BP36 

High Frequency Word Routines, page BP37 

Fluency Routines, page BP40

ADDitioNAL pRActice  
Phonics Games  NGReach.com  

Word Builder  NGReach.com  

Activities for Daily Practice, page BP38

Oral Reading 
Assessment  
A4.1–A4.4

Use these passages 

throughout Unit 4. 

Work with below 

level readers this 

week.

pRiNt & oNLiNe
Report Forms for Teacher to Complete

Student Profile: Foundational Skills A4.7

Student Profile: Weekly and Unit Assessment A4.56

Class Profile: Weekly and Unit Assessment A4.58

Student Profile: Strengths and Needs Summary A4.59

Student Profile: Oral Reading Assessment 

 Progress Tracker ONLINE ONLY

Reading
 Identify Plot

 Determine Importance

Reading 
Comprehension  
Test  
A4.8–A4.10

Reading 
Strategy  
Assessment  
LR4.5–LR4.6

Reading 
ReteAcH 
Plot: Reteaching Master RT4.1 

Determine Importance: Reteaching Master RT4.2

ADDitioNAL pRActice 
Leveled Books, pages LR4–LR12 

Comprehension Coach  NGReach.com

Vocabulary
 Use Science Vocabulary 

 Use Academic Vocabulary 

Grammar and Writing 
 Subject Pronouns Test 

 Write a Sentence

Vocabulary Test  
A4.11–A4.14

Grammar and 
Writing Test   
A4.15–A4.16

Writing Rubric  
A4.60

oNLiNe oNLY
Automated Reports

Student Profile: Weekly and Unit Assessment

Class Profile: Weekly and Unit Assessment

Standards Summary Report

Vocabulary, Grammar and Writing 
ReteAcH 
Subject Pronouns: Reteaching Master RT4.3   

Interactive Writing Routine page BP58

ADDitioNAL pRActice 
More Grammar Practice RT4.4   

eAssessment™

Name  

Student Profile

© National Geographic Learning, a part of Cengage Learning, Inc.

Grade 1 Assessment  

Oral Reading Assessment Progress Tracker
Record the student’s scores from the Oral Reading Assessment to track progress over time. For Accuracy 
and Rate, enter words correct per minute (wcpm). For the other rows, enter the student’s rubric score.

Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8

Accuracy  
and Rate 

(wcpm)

Automaticity 
and Pace

Phrasing

  

Intonation

Expression

Retelling 
(optional)

Fwo_96397_ORPT.indd   1 09/11/11   10:17 PM

 Progress
 over

 student’s

UnitUnit

Name   Date  

Student Profile

© National Geographic Learning, a part of Cengage Learning, Inc.
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NOTES:

LW: GLOBAL: Please add “Summary” to 
the A-head of this page. It should be: 

Strengths and Needs Summary
Strengths and Needs Summary
Use this chart to summarize the strengths and needs of individual students. This information will be helpful 
during student conferences and for instructional planning.

Consistent Strengths Some Successes Greatest Needs

Reading 
Comprehension

Oral 
Reading

Vocabulary

 

Spelling

Grammar

Writing

A4p59_96397_SN.indd   59 25/10/11   12:01 AM

 Summary
 information

Class Profile
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NOTEs:

LW: Please make sure that name and 
date WOL layer does not appear .  It 
shows up when I print out this page. LB.

LW: Please remove two rows that are now 
empty and move table up.

Weekly and Unit Assessments  Unit 4 

The Class Profile will help you 
group students for review and 
reteaching. Use the Student 
Profiles to complete this 
summary information for your 
class. Write a minus sign (–) 
if the student would benefit 
from review and reteaching.

R
ea

d
in

g
 C

o
m

p
re

h
en

si
o

n

Events, Setting, Plot  CC.1.Rlit.2

Determine Importance 

 Use Text Features  CC.1.Rinf.5 

Main Idea  CC.1.Rinf.2

Read Poetry  CC.1.Rlit.10

G
ra

m
m

a
r 

a
n

d
 W

ri
ti

n
g Pronouns  CC.1.L.1.d

Nouns  CC.1.L.1.b

Possessive Adjectives  CC.1.L.1.f

Writing in Response to Prompt  
CC.1.W.3, W.5, W.2

V
o

ca
b

u
la

ry

Science Vocabulary  CC.1.L.4, L.5.b

Academic Vocabulary  CC.1.L.4, L.5.b

Context Clues CC.1.L.4.a

St
u

d
en

t 
N

a
m

e
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Name   Date  

Student Profile

Weekly and Unit Assessments  Unit 4 
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NOTES:

LW: Three vertical lines in the top row of 
“Spelling Tests” (between Week 1 and 
Week 2; Week 2 and Week 3, Week 3 and 
Week 4) are showing up as orange when 
this page is printed out.  Please check 
that these line are gray as they are 
supposed to be. 

LW: Delete the two empty rows in the 
Reading Comprehension chart.-------->

Circle the item number for each item answered correctly. Assign 1 point for each correct answer. For tests scored 
with rubrics, enter the student’s rubric scores. Calculate the percent of the overall score or use the conversion 
charts on page A4.64.

Reading Comprehension 
Tests

Weekly Test Items
Unit Test Items
Including Week 4

Totals
Across TestsWeek 1 Week 2 Week 3

Events, Setting, Plot CC.1.Rlit.2   1 2   1 2  / 4

Determine Importance   3 4   1 5   3 4  / 6

Use Text Features CC.1.Rinf.5     1 2  3  4   3   6   7   8   9  / 9

Main Idea CC.1.Rinf.2   2 4   5 10  / 4

Read Poetry CC.1.Rlit.10  11 12  13 14  / 4

Total  / 4    %  / 4    %  / 5    %  / 14   %

Enter the scores for the Oral Reading Assessment administered in this unit.

Oral Reading 
Assessment wcpm 

Oral Reading Fluency Rubrics
Retelling

Automaticity Phrasing Intonation Expression

 / 4  / 4  / 4  / 4  / 4

Enter the scores from the Spelling Pre-Test and the End-of-Week Test in the table. Calculate the percent for each 
End-of-Week Test or use the conversion charts on page A4.64.

Spelling Tests Week 1 Week 2 Week 3 Week 4

Pre-Test CC.1.Rfou.3, L.2.d,  L.2.e  / 16  / 16  / 16  / 16 

End-of-Week Test CC.1.Rfou.3, L.2.d,  L.2.e  / 16    %  / 16    %  / 16    %  / 16   % 

Vocabulary Tests Weekly Test Items
Unit Test Items
Including Week 4

Totals
Across TestsWeek 1 Week 2 Week 3

Science Vocabulary 
CC.1.L.4, L.5.b

  1  2  3  4  5  6  7   1  2  3  4  5  6   5 6 7  / 16

Academic Vocabulary  
CC.1.L.4, L.5.b

  8 9 10 11 12    7   8   9  10  11   8 9 10  / 13

Context Clues CC.1.L.4.a   1 2 3 4   1 2  3 4  / 8

Total  / 12   %  / 4    %  / 11    %  / 10    %

A4p56-57_96397_SP.indd   56 25/10/11   12:01 AM

 Rubrics

Phrasing Intonation ExpressionPhrasing Intonation ExpressionPhrasing Intonation Expression

 Calculate

 correct
 score

%

Week

/ 

  5 6 7 

  8 9 

  1 2  3 4

 Rubrics Rubrics

Name  

Student Profile

Foundational Skills  Unit 4 

Put a check next to each word read correctly and an X next to each word read incorrectly.  
Total each section of the test. Add all of the subtotals to get the weekly total.

Week 1 Date ________

Phonological Awareness
• Delete Initial Sounds

• Delete Final Sounds

crate (rate)

trip (rip)

plane (lane)

bend (end)

grape (gray)

time (tie)

make (may)

bead (be)

Total

Week 2 Date ________

Phonological Awareness
• Delete Initial Sounds

• Count & Combine 
 Syllables

swing (wing)

slime (lime)

slick (lick)

pride (ride)

eating

almost

skated

water

Total

Week 3 Date ________

Phonological Awareness
• Substitute Medial Sounds

• Substitute Initial Sounds

hop (hope)

pin (pine)

got (goat)

ran (rain)

row (no)

hop (shop)

then (when)

quite (white)

Total

Week 4 Date ________

Phonological Awareness
• Substitute Medial Sounds

• Substitute Final Sounds

tub (tube)

mitt (might)

cot (coat)

duck (duke)

throw (three)

show (she)

like (light)

eve (eat)

Total

Decoding
• Long a

• Contractions

cake

plane

snake

rake

didn’t

can’t

Total

Decoding
• Long i

• Endings -ed, -ing

hide

bike

fin

grinned

baking

flapped

Total

Decoding
• Long o

• Digraph ph

hose

robe

smoke

stone

phone

not

Total

Decoding
• Long u

• Long e

mule

plume

flute

he

theme

hug

Total

High Frequency Words

new

play

sleep

because

don’t

carry 

Total

Weekly Total /20

High Frequency Words

was

two

both 

kind

over

almost

Total

Weekly Total /20

High Frequency Words

any

always

each

never

many

every

Total

Weekly Total /20

High Frequency Words

show

four

some

may

other

only

Total

Weekly Total /20
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A major concern for all teachers is what to do when children 
struggle. What if they can’t read well despite one’s best efforts? Before 
moving students to intensive interventions, we encourage teachers 
to try the monitoring and reteaching techniques built into Reach for 
Reading. Students can use online games, Comprehension Coach, and 
other technology resources for extended practice. 

An extensive array of scaffolding features helps teachers to 
readjust instructional tasks so that students are challenged at the 
appropriate level. Cooperative learning activities anchor each lesson 
so that students support one another as they are learning the subject 
matter, and practice their oral language skills as they interact verbally. 
Additionally, on-the-page text supports, including Before You Move 
On and In Other Words, scaffold students’ vocabulary knowledge 
and reading comprehension. Writing activities are designed to guide 
students through the process of authoring and editing texts in print 
(e.g., stories, essays) and online formats (e.g., blogs, emails).

Conclusion
By 2050, demographers predict the U.S. population will be majority-
minority. In many of our school districts, this trend has become 
a reality. We have to reach all our students with core reading 
instruction that will move below-level students to on-grade level 
and on-grade level students up to an advanced level. Our advanced 
readers, who may be in these classrooms as well, need to be challenged 
so they make progress, too. With Reach for Reading we will help all 
students—below-level, on-level, and above-level—become better 
readers, writers, and thinkers. 

For research citations see page R27.

Differentiation, continued

BP18 Author Monograph | Differentiation
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